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School context and highlights
EAS commenced 2019 an enrollment of 730 students. Enrollments over the past three years have remained similar supported
by a defined school 'zone of right' to ensure the access rights of families who live within the zone. The school is highly sought
after due to its proud reputation and pursuit of excellence. The increase in enrollments has seen an increase in cultural diversity
adding value to our school community. 8.1% of students access school card and 33.6% are students from a non English
background, .5% identify as Aboriginal or Torres Strait Islanders and 3.4% are students with a disability.
A safe and inclusive learning environment is evident and explicit social skills programs develop a strong sense of belonging and
wellbeing. Positive relationships are at the center of our beliefs and restorative practices are used to foster and maintain this
positive approach. Staff focus on the 'You Can Do It' social skills program to ensure consistency of practice R-7. The Student
Engagement & Wellbeing Leader commenced implementing the Berry Street Education Model mentoring teachers in working
with students to self regulate emotions & anxiety supporting students be ready for learning.
Highlights for 2019:
- The professional learning facilitated by EAS teachers for teachers state-wide in STEM.
- Strong industry to school partnerships benefiting STEM learning strengthening student agency.
- Building teacher expertise through professional learning communities, building quality consistent practices & to track/monitor
student progress.
- Embedding targeted teaching, using numeracy/writing progressions as part of our emphasis on improving teaching practice,
implementing high impact strategies for learning, using wider repertoire of formative assessment strategies & increasing
student agency.
- Instrumental music performances, showcasing student achievements, Choir performances.
- Community service links with Aged Care - St Basil's.
-Extensive student representation in a range of SAPSSASA events leading several students to compete at a national level in
areas of athletics, swimming, basketball, cross country, hockey and soccer.
- The honour of having the Governor General, His Excellency, David Hurley and Her Excellency visit EAS.
- Strong partnership with parent community to develop a Learning Education Opportunity Study (LEOS), to begin planning our
vision for contemporary learning indoor /outdoor spaces to enhance educational priorities well into the future.

Governing council report
The 2019 Governing Council worked hard during 2019 to further the interests of our school. Representatives had a strong voice
and purpose during 2019 and I am hopeful that the changes that were begun during 2019 will continue to be driven by the
future Council members.
The work of the Council is guided by the advice and recommendations of the various sub-committees/working parties and we
are grateful to the members for their tireless work and willingness to push change and progress within our school.
As the body responsible for our OSHC and our canteen we are pleased to advise that both services were profitable, and we are
confident that the policies and procedures implemented by the Council will ensure that these entities will continue to be viable
services as we know that they are highly valued by the school community.
The Council encountered a number of new issues with OSHC, including employment related issues. The Council will continue
to work closely to support Ben and Steve on such matters. Similarly the Council thanks Lisa Starkey (Canteen manager) and
her team for their commitment to ensuring our students have healthy options for their lunches.
During 2019 the school engaged Grieve Gillett Anderson Architects to undertake a LEOS. This project enabled a review of our
infrastructure and environment and will assist in developing a new plan with a view to bettering our school learning
environments. Thank you to Esther Chew for her leadership on that project. The Council should remain committed to the
implementation of future planning using the LEOS as a strategic tool for advancing the strengths of our school.
Governing Council hope to increase our engagement with staff, fostering the positive relationship between staff and the school
community,working collaboratively to the benefit of the staff and students.
Other highlights included:
- A new school website and a proposal to develop a new school logo
- Review of the Site Improvement Plan
- A proposal received from the year 2 students to purchase a rain water tank
- Review of the draft 2020 budgets.
Thank you to the Council members who are retiring this year. We are fortunate to have a diverse range of views on the Council
who all believe strongly in public education. Volunteering benefits not only the school, but the individuals who give their time to
volunteer and their families. I encourage the community to continue to engage with our school by participating in the
governance of the school.
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Improvement planning - review and evaluate
Undertaken a rigorous review process each term 2019 including, reviewing actions & success criteria, using traffic lights
process, in teams and whole staff once/term as to the implementation of SIP actions at a team level, tracked and monitored
accelerated learner progress through PLCs, analysed data, culminating in final review day for continuous improvement 2020.
Maths/Numeracy Actions to improve SIP 2020:
• Use high impact strategies such as questioning to support development of reasoning, thinking out loud, students being able to
articulate what they are learning, mastered and where the next step of learning is which is closely connected to explicit
feedback to a student for growth and also closely linked to developing a meta cognitive approach to learning for all and to
continue to focus on intellectually challenging student thinking and learning.
• Explicitly teaching the big ideas in number to create deep understanding for strong retention of the learning over time for
students
• To continue building efficacy in practice through collaborative development of learning design, assessment, moderation of
work samples ensuring sequenced, consistent targeted teaching.
• Year 4 teachers are all attending targeted professional learning regarding higher impact strategies such as questioning and
deeply analysing assessments further targeting teaching, how to recognise student misconceptions in mathematics and how to
correct that.
• Assistant Principal in maths coaching the teachers at year 1 and 4
• Maths teacher leaders guiding the planning, assessment and moderation in teams.
Reading and Writing Actions to improve SIP 2020
• Explicit teaching of synthetic phonics in order to increase students’ decoding capacity when reading an unfamiliar text, fiction
and non-fiction.
• Ensuring teachers are specifically focusing on the teaching of reading comprehension and the application of the above
strategies when reading independently. This is to be implemented through targeted teaching, high impact strategies (including
the different levels of questioning and reciprocal reading), and guided reading as part of the literacy block, linking this to writing
and explicit teaching of grammar.
• Explicit focus on vocabulary extension and understanding for students to successfully use Tier 2 (sophisticated written
language) and Tier 3 (specialised vocabulary) vocabulary. This specific focus links very closely with the Reading
Comprehension where we need to be explicit in teaching the understanding of the vocabulary, they are reading in texts to
enable them to apply and use the level of specific and purposeful vocabulary we are expecting of them.
• Explicitly teach sentence structure with particular focus on using conjunctions when forming compound and complex
sentences.
• Integration of reading and writing to support the comprehension of specific text types.
• Explicitly teaching the skill of authorial choice and the writing conventions such as paragraphing, audience and refining the
grammatical features used in sentence construction.
• Sending all teachers of year 1 and new teachers to EAS to the Writing Plus professional Learning offered across the
partnership bringing them up to speed in explicitly teaching functional grammar in writing.
• Teachers of year 1, 2, 3, and 4 attend synthetic phonics professional learning equipping them with the vital skills in explicitly
teaching phonological awareness, decoding and encoding for all students.
• Teachers of years 3,4 and 5 attending 7 Steps of Writing professional learning to enable teachers to explicitly teach authorial
choice, audience and purpose in written text types.
• Teachers will be coached by the Assistant Principal, Whole School Literacy Improvement to embed the practices above.
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Performance Summary
NAPLAN Proficiency
The Department for Education Standard of Educational Achievement (SEA) is defined as children and
young people progressing and achieving at or above their appropriate year level. For NAPLAN, this is
students achieving in proficiency bands 1 or more above the national minimum standard for reading and
numeracy. The graph below identifies the percentage of non-exempt students enrolled in the school at the
time of NAPLAN testing, who have demonstrated achievement in NAPLAN proficiency bands at or above
the SEA for reading and numeracy.

Reading

Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data
holdings, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.

Numeracy

Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data
holdings, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.
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NAPLAN progress
The data below represents the growth of students from 2017 to 2019 in the NAPLAN test relative to students
with the same original score, presented in quartiles.

Reading
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Upper progress group

28%

44%

25%

Middle progress group

43%

31%

50%

Lower progress group

28%

26%

25%

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages,
data may not add up to 100%.

Numeracy
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Upper progress group

39%

18%

25%

Middle progress group

37%

69%

50%

Lower progress group

24%

13%

25%

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages,
data may not add up to 100%.

NAPLAN upper two bands achievement
This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have demonstrated
achievement in the relevant NAPLAN higher bands.

No. of students who sat No. of students achieving in % of students achieving in
the test^
the upper two bands
the upper two bands**
Reading

Numeracy

Reading

Numeracy

Reading

Numeracy

Year 3 2019

107

107

76

54

71%

50%

Year 3 2017-19 average

98.3

98.3

72.0

54.3

73%

55%

Year 5 2019

68

68

29

23

43%

34%

Year 5 2017-19 average

75.0

75.0

42.3

26.3

56%

35%

Year 7 2019

45

45

20

19

44%

42%

Year 7 2017-19 average

53.3

53.3

21.7

20.0

41%

38%

Data Source: Department for Education special extract from NAPLAN SA TAA data holdings, August 2019.
^includes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.
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School performance comment
More than 90% of our students at year 3, 5 and 7 continue to achieve above the SEA in Numeracy and Reading. Unfortunately
2019 demonstrated a slight dip in Numeracy in year 5.
At year 3 we have maintained the high average over a two year period students in the high bands in both Reading and
Numeracy. Trend data informs us that our students over time at year 3 perform well. It is attributed to the practices R-2.
At year 5 we maintained the average over a two year period of students in the high bands in numeracy however had a
significant decrease in reading by 13%. The decrease was attributed to the inconsistencies of explicit teaching of reading
comprehension and decoding skills matching the level of text complexities and the extended demands of the curriculum and
inconsistencies in high expectations and quality of teaching practice. Trend data over time had EAS year 5 students on an
upward trajectory in reading up until 2019.
At year 7 we have increased the numbers of students in the high bands in comparison to the average across a two period.
Trend data demonstrates an upward trajectory for Numeracy and Reading, maintaining and increasing students in the high
bands. We attribute this to building consistent effective practice in the explicit teaching and assessment of reading and
numeracy/mathematics.
In reading student progress between years 3-5 demonstrates majority of students made middle and upper progress with just
under 1/3 demonstrating lower progress. The years 5-7 progress data informs us that there has been a significant increase in
the number of students achieving upper growth compared to years 3-5 progress.

In numeracy student progress between years 3-5 demonstrates a larger group of students progressing at the upper and middle
levels and a standard group of students who have shown a lower rate of progress in numeracy.
Between year 5-7 we have just under 20% who are progressing at the upper level and a majority progressing at the middle
range with a much smaller group of students progressing at the lower level.
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Attendance
Year level

2016

2017

2018

2019

Reception

94.9%

95.3%

95.4%

99.1%

Year 1

95.0%

94.5%

94.2%

99.4%

Year 2

95.2%

94.7%

95.6%

99.5%

Year 3

95.1%

95.6%

95.4%

99.4%

Year 4

94.5%

94.3%

94.4%

99.3%

Year 5

94.3%

94.7%

95.0%

99.3%

Year 6

95.3%

93.5%

94.6%

99.2%

Year 7

95.3%

96.0%

94.3%

99.0%

Total

94.9%

94.7%

94.9%

99.3%

Data Source: Site Performance Reporting System (SPER), Semester 1 attendance.
Note: A blank cell indicates there were no students enrolled.

Attendance comment
In 2019 East Adelaide School surpassed the attendance target of 95% achieving 99.3%. We have adhered to our procedures
of intervention before attendance patterns indicate at risk markers including; setting attendance flags, making phone calls to
families, officially corresponding with families for chronic late arrivals, referrals to work with outside agencies and support
services to be proactive, diligent use of SMS notification of non attendance to parents & working with families. Significant
contributing factor re results is, no chronic non-attendees for 2019.
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Behaviour support comment
This year focused on a zero tolerance of violence. Clear message shared with all. In 2018 we had 21 suspensions compared to
28 suspensions by the end of 2019. The behaviours are categorised into 6 domains. The most common domain was Violence
threatened or actual. There are 6 students who are repeated offenders, they make up half of the suspensions. On a positive
these students have made progress with choices, over the past couple of years their suspensions have decreased. Students
are learning strategies to use to assist them manage feelings before actions occur. We commenced implementing the Berry
Street Education Model. We are sending 6 staff to BSEM 2020 and will see further improvements by December 2020.

Client opinion summary
PARENT PERSPECTIVE SURVEY RESULTS
We had 133 respondents an improved response on previous years.
Overall the feedback was very positive. Strength areas included - teachers expect children to do their best, they provide useful
feedback to children, motivate children to learn, children are making good progress, treat children fairly, school is well
maintained, children feel safe, teachers listen to parent concerns, children like being at the school, we look for ways to improve,
Constructive feedback for improvement included:Management of student behaviour (3.5)
Taking parent opinions seriously (3.5)
The above will be taken on board as areas to work on in partnership with Governing Council.
STAFF PERSPECTIVE SURVEY RESULTS
We had 40 respondents an improved response on 2018
Feedback was overall positive. The standout related to:
100% of respondents agreed, we focused on learning & continuous improvement, have high expectations of learners and
intellectually challenge students.
90% of respondents agreed to being encouraged to discuss & share teaching practices with others through established
structures such as PLCs. 5% remained neutral whilst 5% disagreed with the statement.
Constructive Feedback included:
30% of staff did not agree that we had effective student behaviour management procedures that were implemented &
consistently by all.
10% of staff did not agree that not all staff use effective procedures to address bullying and harassment
All staff implementing consistent and effective behaviour management procedures is a concern from both stakeholder groups.
STUDENT PERCEPTION SURVEY
Overall the survey responses indicated a positive perception of our school and it's processes.
46% believed that there was not enough to do at break times
41% believed that they didn't feel they get to help make decisions about school rules/activities
50% believed that teachers didn't discuss progress with them
ACTIONS 2020:
In 2020 the Student Well-being Action Team is working with all stakeholders in the review of our behaviour education
procedures.
We will have a Student Well-being Leadership group starting 2020.
Explore further voice of our stakeholders.
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Intended destination
School
Leave Reason

Number

%

Employment

0

NA

Interstate/Overseas

10

7.2%

Other

0

NA

Seeking Employment

0

NA

Tertiary/TAFE/Training

0

NA

Transfer to Non-Govt School

58

41.7%

Transfer to SA Govt School

71

51.1%

Unknown

0

NA

Unknown (TG - Not Found)

0

NA

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2019.

Relevant history screening
The highest level of DCSI screening strategies have continued at East Adelaide School in accordance with Department
policies. The importance of completing this training is highlighted to all interested members of the school community.
All documentation for pre-service teachers, contractors, external service providers and staff and volunteers is current and
consistently reviewed. RAN training is available online to all volunteers. Learning for 2020 is the inclusion of a group volunteers
induction in term 1.
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Qualifications held by the teaching workforce and
workforce composition
All teachers at this school are qualified and registered with the SA Teachers Registration Board.
Qualification Level

Number of Qualifications

Bachelor Degrees or Diplomas

70

Post Graduate Qualifications

20

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2019.

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification
table. Therefore the total number of staff by qualification type may be more than the total number of teaching
staff.

Workforce composition including Indigenous staff
Teaching Staff

Non-Teaching Staff

Indigenous

Non-Indigenous

Indigenous

Non-Indigenous

0.0

41.3

0.0

14.1

0

48

0

22

Full-Time Equivalents
Persons

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2019.

Financial statement
Funding Source

Amount

Grants: State

$896,336

Grants: Commonwealth

$67,054

Parent Contributions

$276 492

Fund Raising

$44,138

Other
Data Source: Education Department School Administration System (EDSAS).

2019 school annual report: Tier 2 funding report*
*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.

Tier 2 funding
section

Tier 2 category (where applicable
to the site)

Briefly describe how the 2019 funding was used to improve the relevant Outcomes achieved or progress
Standard of Educational Achievement (SEA) outcomes
made towards these outcomes

Improved behaviour management and Supplementary funding accessed for SSOs to support targeted behaviour plans. Plans Achieving stated goals slowly &
assist students to engage with appropriate learning and connection to peers, to
consistently. Ongoing plans for 2020.
engagement
de-escalate & regulate for inclusion in learning.

Targeted funding for
individual students

Targeted funding for
groups of students

Program funding for
all students

Other discretionary
funding

Improved outcomes for students with
an additional language or dialect

EALD teachers lead learning developing understanding of the English language within
the context of the writing cycle & reading comprehension. Teachers focused on new
arrivals in small groups or 1:1.

Language and literacy levels & RR
identified those needing targeted
support.

Improved outcomes for students with
disabilities

All SWD have a One Plan. To ensure improved outcomes for the students, each term
SMART goals reviewed by teacher, Deputy & SSO. One Plans reviewed annually.
2020 developing consistency in SMARTA goal development.

SWD One Plans and SMART goals
embedded across the school system.

Improved outcomes for
• rural and isolated students
• Aboriginal students
• numeracy and literacy
including early years support
First language maintenance and
development
Students taking alternative pathways
Learning difficulties grant

Outcomes for ATSI students improved through a number of strategies including
literacy and/or numeracy intervention programs and in classroom support. All have a
One Plan reviewed regularly, successes celebrated.

Regular monitoring of achievement to
ensure progress.

FLMD programs,Chinese & Punjabi supports eligible students, link the language
demands between English and their first language.

Attendance and engagement in FLMD

SMART goals for students with learning difficulties. Intervention programs fund
Mini-Lit, Too Smart, Quick Smart, Phonological Awareness program, Reading Doctor
and 1:1/small group in class support.

Goals documented, reviewed and
continued achievement evidenced.

Australian Curriculum

Funding to release teachers in PLCs build teacher efficacy, consistency in
implementation of high impact strategies, build collaboration in the implementation of
LDAM - ensure intellectual challenge & targeted teaching.

Tch efficacy continues improving as
does quality of learning & student
outcomes

Aboriginal languages programs
initiatives

N/A

Better schools funding

Focus MiniLit, Too Smart, Quick Smart, Phonological Awareness & increased the
support for ATSI and GOM & school card holders at risk. Used Reading Doctor
increased teacher expertise through PD for targeted teaching.

Specialist school reporting (as
required)

N/A

Students in intervention programs
making progress.

Improved outcomes for gifted students 2 gifted students at year 2 have one plan SMARTA goals developed in partnership with Students continue to be highly

Primary school counsellor (if
applicable)

their families. These students attended year 3 Maths classes at least 2x/week for
extension & provided intellectual challenge in class.

engaged & improve in all learning
areas

Employed Band 1 leader model & team tch the YCDI program R-7. Continued
checking in /out with students who needed support to self regulate & team tch to
implement Berry Street Education Model with 3 classes.

BSEM has had huge impact,
improving student self regulation &
teachers' skills.

