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School context and highlights

East Adelaide School commenced with an enrolment of 730 students. The steady increase has meant a clear policy supporting
a school 'zone of right' to ensure the access rights of families who live within the zone. The school is highly sought after due to
its proud reputation and pursuit of excellence. The increase in enrolments has seen an increase in cultural diversity adding
value to our school community. 7% of students access school card and 30% are identified as EALD students (English as an
Additional Language or Dialect).

A safe and inclusive learning environment is evident and explicit social skills programs develop a strong sense of belonging and
wellbeing. Positive relationships are at the center of our beliefs and restorative practices are used to foster and maintain this
positive approach. This year staff has been supported to implement the "You Can Do It' social skills development program with
the appointment of the student engagement and wellbeing coordinator 2 days/week to co-teach skills.

The Governing Council and staff have continued their collaborative work to achieve the best possible learning outcomes for all
students.

Highlights for 2018 include:

* Successfully transitioning and working across the new Adelaide/Prospect Partnership.

*Developing strong relationships with staff of Adelaide Botanic HS.

*|dentified as an "Inspire School" according to our continuous improvement over a three year period in NAPLAN Numeracy and
Literacy results, which continue on an upwards trajectory.

* Strong focus on improvement through professional learning of teachers including our work on professional learning
communities - the emphasis being - focus on learning, collaboration and results focused.

*Continued academic achievement across all areas of learning.

*A whole staff focus on pedagogy — the way we teach and learn strengthening our work on critical and creative thinking and
questioning particularly through teacher inquiry focusing on Deep Thinking for Deep Learning.

*Increasing the numbers of students participating in after school sports.

*Continued acknowledgment of students who play sports and instrumental music via sports presentation and performance
evenings.

*Successful school fair raising $25,000 for the school to improve the outdoor learning spaces which included the amphitheatre
for 2018/19.

*School staff working in partnership with the school community.

*Science week culminating in a STEM showcase and guest speakers to enhance learning.

Governing council report

I am happy to report that the Governing Council worked well together with the school as represented by EAS Leadership with
our principal Vicki Stravinski. The GC had a visibly positive impact on the ongoing development of the School’s learning and
environment. The GC relies upon sub-committees in forming significant recommendations and | thank members for their hard
work.

During 2018 the GC was involved in the development of the new school vision statement to embody the ideals of the EAS
community. The vision statement reflects the ideals for the directions and values of our school.

GC approved funding for new interactive screens from the Library Fund which will significantly improve the learning experiences
of students. The screens are a visible improvement from the voluntary contribution from EAS families.

The Canteen continued to operate at a profit. It is noted that GC is required to ensure that canteen staff contracts and
workplace reviews are conducted appropriately, notwithstanding delegation to Leadership in EAS.

The OSCH committee reported continued operation at a profit and successful engagement of a new director as approved by
GC. GC received ongoing reports in relation to OSCH and was satisfied that OSCH was continuing to be managed
appropriately and operating in a manner which was beneficial to the school and students alike. It was raised and agreed that
any reports which were required to be submitted in relation to any incidents at OSCH should also be forwarded to GC in order
to ensure transparency and enable GC consideration of whether any processes or policies need be reviewed relating to the
incident.

The GC discussed the need for community engagement and resolved to provide the school community with more information
regarding the work and outcome of meetings of of the GC with reports of the GC to be provided once a term in the school
newsletter.

2018 GC committee had a number of diversely skilled and engaged individuals which allowed it to operate in an efficient and
effective manner. | would like to extend a personal thank you to the role holders and all the members of the committee, for your
hard work and being involved. The school is as strong as the community. | implore you all to continue to be engaged in our
school and to ask questions, to to revisit how things are done, continually consider how we can do things better, to seek
accountability and to be accountable for the governance of the school.

Qim




2018 annual report to the community | East Adelaide School

Improvement planning and outcomes

MATHEMATICS/NUMERACY:

- Teaching and Learning across the school continues to deepen, building teacher capacity in collaborative learning design,
moderation, effective use of AC, implementing and sharing best practice, creating effective formative assessment tasks, using
data to inform teaching, analysing NAPLAN and PAT M and building upon distributive leadership with Numeracy Leaders R-7.
Achieved through:

- Mathematician in Residence program, in Natural Maths action research, inquiry into teacher pedagogy building upon teacher
capacity as effective teachers of Numeracy/Mathematics.

- Site and Partnership moderation PD, building consistency with A-E grading and assessments which enable students to
demonstrate their understanding and achievement

- Intellectual challenge for all students through monitoring, tracking & designing learning for students identified through the
Higher Band Strategy, including targeted teaching approach (differentiated learning) and formative assessment strategies.

- Using questioning as an intentional teaching tool to further deepen student thinking

- Year level Professional Learning Communities (PLCs) with AP - formalising the process for high functioning PLCs and
focusing on "Know thy Impact" in Maths extending our commitment to monitor, track & design learning to provide 12 months
growth.

- Implementation of SENA assessment tool with all teachers, deciding this tool is best used with students identified as wave 2
for 2019 support, including any child a teacher wants to know more about, to inform their teaching.

- Established a Reception and Year 1 checklist,which teacher will use twice a year to track and inform their teaching for all their
students - completed late term 2 and 4, passing onto following teacher.

- Year 1 and 2 students were included in the PAT Maths testing to inform whole year level and school focus, in addition
teachers begin the year with student data Yrs 1-7.

- Parent Maths workshops continued during Semester 1, with positive feedback.

READING COMPREHENSION

Whole School professional learning to strengthen a consistent approach to the teaching and learning of higher order reading
comprehension skills R-7. This was further enhanced through the employment of a Literacy Coach, who mentored and coached
all teams in the implementation of the key strategies of our PD.

Our coach worked 2 days/week in this role both at the stage of teams designing learning and mentoring/coaching individual
teachers in the explicit teaching of the strategies.

EALD teachers worked alongside classroom teachers to further embed consistency in reading comprehension skills through
Guided Reading to further add value in to our practices R-7. This emphasis has seen an improvement in our reading results
R-7 and in particular in our NAPLAN results years 3,5 and 7.

DEEP THINKING FOR DEEP LEARNING through STEM

This priority continued to be a focus with further professional learning as a whole staff on a pupil free day and in staff meetings.
This was followed up with PD for our STEM champions who support the designing of learning in teams.

We also had 2 staff members who were identified as STEM Mentors attending state-wide PD particularly in technology and who
influenced teachers skills and work in implementing the digital technologies curriculum and the integration of this curriculum
area into STEM challenge based projects.

Each of these priory areas were supported, monitored and tracked through the work of the Action Committees whose main
responsibility is to ensure that our priorities are living and breathing R-7.
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Performance Summary

NAPLAN Proficiency

The Dept. for Education Standard of Educational Achievement (SEA) is defined as children and young
people progressing and achieving at or above their appropriate year level. For NAPLAN, this is students
achieving in proficiency bands 1 or more above the national minimum standard for reading and numeracy.
The graph below identifies the percentage of non-exempt students enrolled in the school at the time of
NAPLAN testing, who have demonstrated achievement in NAPLAN proficiency bands at or above the SEA
for reading and numeracy.

Reading
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Data Source: Dept. for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings,
August 2018.

*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.

Numeracy
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Data Source: Dept. for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings,
August 2018.

*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.
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NAPLAN progress

The data below represents the growth of students from 2016 to 2018 in the NAPLAN test relative to students
with the same original score, presented in quartiles.

Reading

NAPLAN progression Year 3-5 Year 5-7 State (average)
Upper progress group 27% 34% 25%
Middle progress group 51% 55% 50%
Lower progress group 22% 11% 25%

Data Source: Dept. for Education special extract from Student DataWarehouse, August 2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data may not add up to

100%.

Numeracy

NAPLAN progression Year 3-5 Year 5-7 State (average)
Upper progress group 26% 37% 25%
Middle progress group 50% 46% 50%
Lower progress group 24% 17% 25%

Data Source: Dept. for Education special extract from Student DataWarehouse, August 2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data may not add up to

100%.

NAPLAN upper two bands achievement

This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have demonstrated
achievement in the relevant NAPLAN higher bands.

No. of students who sat |No. of students achieving in | % of students achieving in
the test” the upper two bands the upper two bands**

Reading | Numeracy Reading Numeracy Reading Numeracy
Year 32018 113 113 89 65 79% 58%
Year 3 2016-18 average 97.0 97.0 71.0 52.0 73% 54%
Year 52018 89 89 58 29 65% 33%
Year 5 2016-18 average 85.0 85.0 49.0 29.3 58% 35%
Year 7 2018 68 68 27 25 40% 37%
Year 7 2016-18 average 62.3 62.3 27.7 22.7 44% 36%

Data Source: Dept. for Education special extract from NAPLAN SA TAA data holdings, August 2018.
Aincludes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.
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School performance comment

Once again East Adelaide School has achieved excellent results across all areas of the curriculum.

There continues to be strong growth in the early years with students achieving high standards in

literacy skills. Students achieved strong results in early years reading with of Year 1s and of Year 2 achieving
Standard of Educational Achievement (SEA)

In relation to the NAPLAN tests we continued to perform above State and National standards achieving top results in all areas.
In Reading the Year 3 cohort continued to display strong improvement with 97% achieving the South Australian Standard of
Educational Achievement (SEA) and in Year 5, 93% achieved above SEA, this saw an increased improvement against our
historical average for both year levels. Our year 7s also demonstrated strong growth with 97% of the cohort achieving at or
above SEA and national levels.

In Numeracy Year 3 again showed strong improvement with 95% achieving SEA and performing above historical average and
91% achieving SEA at year 5, a slight decrease and a consistent result at year 7 with 93% achieving at or above SEA.
All results seeing a steady increase to our historical average.

The percentages of students achieving in the higher 2 bands for each year level remained strong. In Reading Years 3 and Year
5 achieved sustained improvement over the last 3 years with 79% and 65 % achieving higher bands whilst year 7s showed a
decrease to 40%. In Numeracy Year 3 showed an improvement to 58% sustaining a 3 year trend whilst Year 5 decreased to
33% and a slight increase at Year 7s to 37%.

Higher band retention measures the number of students who were enrolled at our school at the time of the NAPLAN Testing
who had previously attained higher band status in year 3 and have maintained that status in later years.

Additional testing using the PAT data sets showed continual growth and improvement across all year levels in the areas of
Mathematics and Reading.

Attendance

Year level 2015 2016 2017 2018
Reception 93.5% 93.8% 94.8% 95.4%
Year 1 93.7% 94.2% 93.6% 94.3%
Year 2 94.6% 94.1% 93.8% 95.7%
Year 3 93.0% 94.4% 94.4% 95.5%
Year 4 94.4% 93.5% 93.2% 94.6%
Year 5 95.1% 93.0% 93.6% 95.1%
Year 6 95.0% 94.4% 92.4% 94.7%
Year 7 93.8% 94.6% 95.3% 94.5%
Total 94.1% 94.0% 93.8% 95.0%

Data Source: Site Performance Reporting System (SPER), Semester 1 attendance.
Note: A blank cell indicates there were no students enrolled.



2018 annual report to the community | East Adelaide School _

Attendance comment

In 2018 East Adelaide School reached our attendance rate target of 95%. Procedures in place to intervene when attendance
patterns indicate that learners are at risk include; setting attendance flags, making phone calls to families, sending letters home
for chronic non-attendance and making referrals to work in partnership with outside agencies and support services to develop
action plans when irregular patterns persist. This year we introduced notification of non attendance to parents via SMS which
has added to the improvement. Our policy supports our success.

Behaviour management comment

Incidents of behaviour decreased as compared to 2017. 2017 we reported 29 suspensions, in 2018 reported 21. Most common
domain for suspensions, take homes and internal suspensions was violence- threatened or actual. Some of these are repeat
offenders having been suspended more than once. On a positive these students who find it difficult to regulate their emotions
and find themselves to be lashing out have made improvements. Restorative practices are used with all students to solve
problems as stated in our behaviour code. 2019 we continue to use our check in/out system providing individuals with the
support to self regulate. The proactive work of the wellbeing coordinator will continue in 2019. We are committed to PD in
trauma informed practice.

Client opinion summary

STAFF PERSPECTIVE SURVEY RESULTS

66% of staff responded to the state-wide survey which sought feedback in 5 categories including; Change, Voice, Policy
Change, Leadership and Reward & recognition.

Voice - 44% inform us that they feel safe to speak up about ways we can improve and that opinions & suggestions are given
consideration in our sites decision making processes.

Change- 51% said that leaders provide3 the support needed to implement change effectively, and major change initiatives are
well managed & help staff deliver better performance for improved leaner outcomes.

State-wide Policy Change- 57% stated that the site applied the behavioural support policy consistently.

Leadership - 66% stated that leaders are visible & accessible to staff and believe that the results of the survey will be acted
upon.

Reward & recognition - 55% stated that high performing staff members are recognised for their work & that staff members are
valued & acknowledged for their contributions.

The Personnel Advisory Committee will be working with the Principal on identifying an area or two to improve upon and consult
regularly with staff.

PARENT PERSPECTIVE SURVEY RESULTS

We had 77 respondents of a possible 400.

Overall the feedback was very positive.

Constructive feedback included:-

30% of those respondents were keen to see an increase in high educational expectations of all students.

25% of respondents were seeking to see more effective communication processes to build proactive home/school relationships.
Staff will work on these two areas using the Education sub committee as a vehicle to monitor and track improvements,
providing ongoing feedback to the community via Konnective.

STUDENT PERSPECTIVE Overall positive results including-

82% stated, the school encourages students to have a sense of pride in their work

91% stated they are encouraged to achieve to the best of their ability

89% stated their teachers know what students can do and how to help them to achieve beyond that

91% stated- teachers clearly explain what students are learning and the purpose

85% feel safe

80% believed there was an adult at the school they could talk to if they had a problem

85% know what to do if they feel harassed or bullied.

Constructive feedback included- students don't have enough to do during break times, they want more voice in decision making
in class and at a whole school level, they want to hear more regularly about the code of conduct at assembly, tmore feedback
regarding learning.
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Intended destination

School

Leave Reason Number %
Employment 0 NA
Interstate/Overseas 6 4.9%
Other 1 0.8%
Seeking Employment 0 NA
Tertiary/TAFE/Training 0 NA
Transfer to Non-Govt School 58 47.2%
Transfer to SA Govt School 58 47.2%
Unknown 0 NA
Unknown (TG - Not Found) 0 NA

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2018.

Relevant history screening

The highest level of DCSI screening strategies have continued at East Adelaide School in accordance with DfE

policies. The importance of completing this training is highlighted to all interested members of the school community.

All documentation for pre-service teachers, contractors, external service providers and staff and volunteers is current and
consistently reviewed. RAN training is available online to all volunteers.
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Teacher qualifications and workforce composition

All teachers at this school are qualified and registered with the SA Teachers Registration Board.

Qualification Level Number of Qualifications
Bachelor Degrees or Diplomas 70
Post Graduate Qualifications 14

Data Source: Dept. for Education HR Management Reporting System, extracted Term 3 2018.

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification
table. Therefore the total number of staff by qualification type may be more than the total number of teaching
staff.

Workforce composition including Indigenous staff

Teaching Staff Non-Teaching Staff
Indigenous Non-Indigenous | Indigenous Non-Indigenous
Full-Time Equivalents 0.0 38.5 0.0 10.5
Persons 0 47 0 17

Data Source: Dept. for Education HR Management Reporting System, extracted Term 3 2018.

Financial statement

Funding Source Amount
Grants: State $823,600
Grants: Commonwealth $44,500
Parent Contributions $286,869
Fund Raising $34,780
Other

Data Source: Education Department School Administration System (EDSAS).
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*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.

Tier 2 funding
section

Tier 2 category (where applicable
to the site)

Briefly describe how the 2018 funding was used to improve the relevant
Standard of Educational Achievement (SEA) outcomes

Outcomes achieved or progress
made towards these outcomes

Targeted funding for
individual students

Improved behaviour management and
engagement

One student accessed supplementary funding this year. An SSO was allocated to
support a targeted behaviour education plan. The plan assisted student to engage with
appropriate learning and connection to peers.

Achieving SMART goals and will need
to continue in 2019.

Improved outcomes for students with
an additional language or dialect

EALD teachers lead learning developing understanding of the English language within
the context of the literacy cycle for reading in Guided Reading and Writing. Teachers
focused on new arrivals in small groups or 1:1.

EALD language and literacy levels
identified students needing targeted
support.

Improved outcomes for students with
disabilities

All SWD have a One Plan. To ensure improved outcomes for the students, each term
SMART goals written reviewed by teacher, & SSO support. One Plans reviewed
annually. 2019 developing consistency in SMARTA goal development

Process of SWD One Plans and
SMART goals embedded across the
school system.

Targeted funding for
groups of students

Improved outcomes for

e rural and isolated students

e Aboriginal students

e numeracy and literacy

including early years support

First language maintenance and
development
Students taking alternative pathways
Students with learning difficulties
grant

Program funding for
all students

Australian Curriculum

Outcomes for ATSI students have improved through a number of strategies including
literacy and/or numeracy intervention programs and in classroom support. All students
have an Individual Learning Plan enabling parents, students, teachers and school
leaders work together achieving positive outcomes for each individual.

FLMD programs for Chinese and Punjabi supports eligible students to identify and link
the language demands between English and their first language.

Teachers documented SMART goals for students with learning difficulties. Intervention
programs funded in literacy and numeracy including, MiniLit, Too Smart, Quick Smart.

Regular monitoring of achievement to
ensure progress.

Attendance and engagement in FLMD

Goals documented, reviewed and
continued achievement evidenced.

Other discretionary
funding

Aboriginal languages programs
initiatives

N/A

Better schools funding

Continued with MiniLit, Too Smart, Quick Smart, Phonological Awareness program
and increased the support for ATSI and GOM students at risk. Used Reading Doctor
as additional support for students whose needs not met.

Students in intervention programs
making progress.

Specialist school reporting (as
required)

N/A

Improved outcomes for gifted students

We identified 2 gifted students at year 1 and developed one plan SMARTA goals for
them in partnership with their families. These students attended year 2 Maths classes
at least 2x/week for extension.

Continued engagement and progress
in learning.

Primary school counsellor (if
applicable)

.2 was increased by an additional .2 using Better Schools Funding to increase our
proactive YCDI teaching and learning R-7. We also saw the increase of checking
in /out with students who needed support to self regulate.

Ongoing success for all students and
improved outcomes for all.
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